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I ntroduction

The introduction of the Policy on the Evaluationl@aching and Courses (see Appendix 1)
at Rhodes University in 1998 was in response tmnal policy requiring universities to
ensure the quality of the teaching and learningeagpces which they offer to students. In
introducing the policy the intention of the univigysvas not to police against a campus-wide
model of ‘good’ teaching but to encourage staingage in a process which has become
known as reflective practice.

Reflective practice, put simply, involves using lenagion to look at what one does in order to
develop and enhance one’s teaching and studeatsitg. To reflect on practice one first
needs to set down what one does in the name diggachis involves thinking about:

“What do | do when | teach?”; “How is my courseustured?”; “Why is my course
structured in this way?”; etc. And then evaluating efficacy of what you do.

Having decided what it is that is salient aboutryaactice, evaluation involves taking a
‘picture’ of the thing to be evaluated from as maiifferent angles or perspectives as
possible. The four angles or lenses which can bd tesevaluate teaching and courses are
each discussed below under the following headiBlisiting evaluation from students; Peer
evaluation; Research and theory and Self evaluafibe data obtained from each kind of
evaluation, when considered together should giveaybalanced picture of your courses and
how you teach them.

1. Elidatingevaluation from sudents

There are many different ways of accessing stugerteptions of your courses and teaching.
The method you choose depends on things like theeaf the feedback sought; the nature
of the discipline; the level of study and the z¢he class.

1.1 Questionnaires

The most common way of eliciting student feedbadByi administering questionnairdhe
ADC has developed a web-based teaching and couaigagion tool called thEvaluation
Assistant (EA) which can be accessedhdifp://ea.ru.ac.za(First time users will have to
obtain a username and password from the EvaluAfiloninistrator Adc-admin@ru.ac.zar
extension 8171/3). Through the EA a lecturer carstact a survey questionnaire to suit
his/her needs. ADC staff are available to suppaift 81 the process of developing a
guestionnaire. Some of the questions on the EAireguranked response and some require a
free-form response. A ranked response requiresttiieent to respond to a statement (e.g.
The outcomes for the course were clearly commueictd the students) by selecting one of
the following options: strongly disagree; disagnmeeytral; agree; strongly agree; not
applicable. These type of questions generate pegernype feedback and give the lecturer a
broad indication of students’ perceptions. Freeafoesponses, on the other hand, require
students to respond in their own words to a quegeay. What did you think of the
assessment procedures used in the course?). Freedgponses are analysed qualitatively
and often provide more detailed feedback. To cansax questionnaire the lecturer can select
guestions from a bank of questions but can alsmgutis/her own questions if those in the
bank do not meet his/her needs. Once the questrerimas been completed the lecturer will
receive the required number of questionnaires tiirdbe internal maildeally the lecturer

will appoint a facilitator to administer the questnaire rather than doing it him/herself.




Students may well be more open and honest in tegponses if they aware that the
facilitator seals their responses in an envelopesinrn to the ADC. The ADC analyses the
data and a confidential report is sent to the lectunvolved. Lecturers are encouraged to
discuss the feedback with colleagues or staff@didC who are available to collaborate
with them in the development of improved teaching kearning strategies.

Surveys and questionnaires are an efficient wagadiving feedback especially from large
classes but they do have shortcomings such athéhdta is often very broad; ‘meanings’
are not always shared by all the participants;ettglmay suffer questionnaire ‘fatigue’; and
they tend to be used at the end of course (prayisimmative feedback) rather than during
the course (that is, they don't always provide ongaevelopmental, formative feedback). If
student numbers in a course are low, we recomnteidther forms of evaluation are used.

1.2 Other strategiesfor obtaining feedback from students

There are many other educationally sound stratégresbtaining student feedback. A
technique that has been found to be very effecsi@nall Group Instructional Diagnosis
(SGID). SGID is a whole class interviewing techr@qdeveloped at the University of
Washington) designed to gather consensus-baseehstdata that enables lecturers to make
informed decisions about their teaching and courses

SGIDs are done in small groups and facilitateddmeone other than the lecturer. When the
groups report back to the whole class the faailithts the opportunity to delve more deeply
into important issues that are raised. It is a \effgctive method of eliciting data which
focuses on areas of specific concern to a lecte€ staff are available to consult with
lecturers and to facilitate SGIDs. In addition, ABtff are available to facilitatétructured
Group Interviews with students. In these the ADC staff member medtsa group of
students and asks them a set of questions drawnagmsultation with the lecturer. These
are most effective with small groups of learners.

There are also a number of more informal strateglgsh lecturers can use themselves in
their classes, which are particularly useful t@rnf their ongoing teaching and course
development in a particular course. Lecturers can:

¢ Posequestions directly to the class which can either be respdrideorally or in writing
(either individually or in groups). For example:
=  What was the most useful thing you learned today?
= How did today’s task help you to understand thecephof ....?
= How could | change my teaching to help studentslezore from this class?

¢ UseCritical learning statements. Students are asked to write down three pointghyhi
at the end of lesson/ section are ‘clear’ and tirleieh are ‘muddy’. Recurring themes
will provide useful formative information.

¢ Ask students to draw@ncept map showing what they have learned in a particulasscla
or about a topic.

¢ Ask students at the end of class to ieewriting’, i.e. give them a topic and ask them to
write, without lifting their pens, for three mingten response to a topic or question you
have posed.



¢ Administer aClassroom Critical Incident Questionnaire (see Appendix 2 for an
example).

¢ Get students to elect a fenspr esentatives, meet with them weekly to discuss how the
course is going.

¢ Generate and administeiudent-devised questionnaires.

¢ Ask to borrow a few studentictur e notes and compare to your lecture notes.

One of the aims in introducing the policy on thealation of Teaching and Courses was to
create a ‘culture’ of evaluation in the universiity,encourage students to see their
participation in evaluating teaching and coursegaasof their role as active learneis.

order to do this, it helps to feed back what youehlmund out from your students to them
and to discuss with them how you are going to adhe information which you have
received.

Student ratings can and do provide valuable infeiongbut they cannot always tell
individuals everything needed to make valid anchbd¢ assessments of teaching
effectiveness. They thus need to be used alongimfitbmation from other sources (much
like ‘triangulation’ in other forms of research).

2. Peer evaluation

Getting feedback from one’s peers, if it is wellmaged, can contribute not only towards an
individual teacher’s professional and educatiomaietiopment but also promote
conversations on ‘good teaching’ based in discgdifaculties and improve teachiag oss
those disciplines/faculties. A testimonial lettattten by a colleague, such as one usually
finds in acurriculumvita, does not constitute developmental peer evalual®esearch has
shown that in order to increase the reliability aatidity of peer evaluation it can be helpful
for departments to set up a system of peer evaluathich works for their particular
circumstances. We recommen#iae-step peer observation strategy:

Step 1: Apre-observational meeting between the lecturer and the peer observer to

establish

* rapport

= the context of the teaching (nature of the couasas and learning
outcomes for course & specific lectures; number@mdposition of
students; material covered; teaching materials,eted

» the purpose of the evaluation

= which aspects of the teaching are to be evaluated

= the form of the evaluation instrument

= who is going to see the report

= practicalities(when/where/will observer’s statusao@ounced?/where will
the observer sit?)



Step 2: Thebservation in which the observatecords what happens in the class(es).

Step 3: A period ofnalysis in which the observer analyses what he/she hasisee
relation to:
= the terms of the pre-observational meeting
= other matters arising out of the observation.

Step 4: Apost-observation meeting in which
= the observer reports on 2& 3
= the lecturer ‘talks back’ to the evaluation
= the observer and the lecturer discuss strategies fo
development/management of problems

Step 5: Theeport which is usually given only to the lecturer conagirand remains
confidential. (The report is only sent to other pleaf the person being
evaluated requests it.)

The lecturer needs to be involved in the seleatiom peer reviewer and the main criteria for
selection should be that the reviewer is commititetthe primacy of staff development over
summative evaluation and that the lecturer feetsfodable with him/her. A peer reviewer
could be a lecturer from your own department, fepoognate discipline or a member of the
ADC. ltis the role of the peer reviewer

= to listen to what the lecturer wants him/her to do

= to focus on providing feedback that will foster dlpment

= to give feedback that is descriptive rather thaalative (this reduces defensive reaction
and builds metacognitive knowledge). For examglé&ké the way you ‘framed’ your
lecture by recapping what was covered in yestesdelgss and then explaining what your
intended outcomes for today’s class were”

= provide specific rather than general feedback

= to direct comments towards behaviour which theulestcan change

= to provide prompt feedback

= to try to be unobtrusive in the class.

Peer feedback can also be obtained from other ssusach as:

= external examiners
= alumni

3. Research and theory

Another way of obtaining insights into one’s owmgiices is through critical reading of what
lecturers at other universities have written altbair research into the teaching of their
disciplines. It might be useful to look at Web sité universities such as Nottingham and
Oxford Brookes and at journals suchTéae South African Journal of Higher Education and
Teaching in Higher Education. Through reading theoretical literature, lecturergsting

beliefs regarding ‘good’ teaching can be confirmadaddition you may find theories and
practical ideas which could be used to improve ywactice as a teacher.



4. Sdf evaluation

Self-evaluation iprobably the most effective strategy for improvthg teaching skills of
lecturers. Self evaluation involves critical retiea on information gathered in the process of
looking at one’s teaching through the other ‘lehgeswvolves ‘talking back’ to what your
students and peers have said about your teachthgoam courses.

Self-reflection means deciding which of the feedgioen by others you need to take on
board to help you to develop your teaching and yourses. It also means justifying why
some of their comments are not valid and why yaliyeu do not need to respond to them.

One of the ways of ensuring regular self-reflecimthrough keeping a diary or journal in
which you record your reactions to or interpretasiof events in your teaching life. In
addition, the feedback on your teaching and courses peers and students is only really
valuable if you have reflected critically on ittime light of your own experiences and beliefs.

A way of documenting the feedback from others al ageyour self-reflections and your
responses to all of these is ipartfolio (see the ADC'® Brief Guide to the Devel opment of
a Teaching Portfolio). Teaching portfolios are a means of documenting geadhing at both
institutional and personal levels. In addition,|8img a portfolio is particularly valuable in
developing oneself as a teacher.

Conclugon

This brief guide has attempted to help you seeuatiain as a process which involves your
looking at your teaching and learning context fnorany different angles. you have been
encouraged to:

= use a variety of means of eliciting on-going forivatand summative feedback from your
students

inform your students of how you intend respondmtheir feedback

elicit developmental feedback from your peers

read literature and research on teaching and tearni

reflect critically on your teaching and on the exaions you received on your teaching
and courses

= document these processes in the form of a portfolio

The ADC isavailable to assist you with:

= devising a questionnaire or survey using the ExalnaAssistant
= conducting SGIDs and other focus group/ intervigitgchniques to elicit more specifig
and detailed feedback from students

setting up peer review systems in your department
providing peer reviewers

finding literature on teaching and learning

deciding how to respond to feedback you have receiv
building a portfolio
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RHODES UNIVERSITY

THE RHODESUNIVERSITY POLICY ON
THE EVALUATION OF TEACHING AND COURSES

1. Policy Particulars

Date of approval by the Teaching and Learning Committee 14 October 2004

Date of approval by Senate:

29 October 2004

Date of approval by Council:

9 December 2004

Commencement date: 1998

Revision History: First revision effective
1 January 2005

Review Cycle: Every three years

Review Date June 2008

Policy Level: All academic staff

Responsibility:

= Implementation and Monitoring:

= Review and Revision:

All academic staff
Academic Development Centre
Academic Review Committee

Teaching and Learning Committee

* Reporting Structure:

» Academic Development Centre
» Teaching and Learning Committee
» Senate
» Council




2. Policy Satement

2.1. Policy Declaration

Evaluation of teaching and of courses is esseasia foundation for continuing professional
and educational development within the Universitg as a base for institutional and national
guality assurance systems. In order to assure ubbtyof its teaching and courses and to
ensure the University is able to fulfil its missjothe University needs to be able to
demonstrate:

What we do and why we do it
!
How we know what we do and why we do it is valid
!
If appropriate, how we will change what we do aontiwe do it

University lecturers are expected to be intringycadotivated to teach well as a matter of
professional duty and pride. The University plaeesponsibility for the evaluation of
teaching and course design on lecturers and deparsmIn addition, the University
recognizes that evaluation is a complex activityolwhneeds to be understood as a form of
research into teaching and course design ratheraliimreaucratic necessity.

In designing evaluations, departments/individugedto be cognizant of the tension
between the need to be accountable, the need tiecpmadividuals from the misuse of
evaluation and the need for evaluation to contatiaton-going professional development
and the enhancement of quality. In order to baldisetension, the University makes a
distinction between the evaluation of courses andutes and the evaluation of teaching.

2.2. Policy Objectives

This policy aims to ensure that:

= Courses and teaching are evaluated on an on-gasig im a thoughtful and rigorous
manner in order tboth assure and enhance quality.

= Evaluation of courses is available to feed intogpaonme review cycles.

= Staff are aware of their responsibilities regardengluation, and of the support available
to them through the Academic Development Centre.

» Feedback is provided to students and staff appatabyi

= Uninterpreted raw evaluation data should not be ts¢he detriment of individuals.



2.3. Déefinitions

Course Review refers to the internal self evaluation proceduregertaken within a
department.

Programme Review refers to the internal self evaluation proceduredertaken at
institutional level. At Rhodes this relates to #uademic review procedures in which entire
departments are reviewed.

Course evaluation refers to the elicitation of perceptions of a ceurs module from a
number of perspectives (for example, studentsspeégrnal examiners, self). These
perceptions are then balanced against each otloedén to try to identify strengths and
weaknesses.

Teaching evaluation refers to the elicitation of perceptions of an undiial’'s teaching from
a number of perspectives (students, peers, dedfdetperceptions are then balanced against
each other in order to try to identify strengthd areaknesses.

Courserefers to either a year or semester long periddathing directed at a particular year
level.

Modulerefers to a portion of a course. Modules may vargngth.

Evaluation Report refers to a document in which the sets of data fidferent sources are
balanced against each other in order to arrivenadi@ complete understanding of the course
being evaluated than if only one set of data (stugerception surveys, for example) were
considered.

3. Policy Implementation

3.1. Theactionsand processes by which the objectives of the policy will
be achieved

In South Africa, the Higher Education Quality Contiet (HEQC) places primary
responsibility for quality with institutions of higr education and sees its own role as the
validation of self-evaluation reports (HEQC Fourgdibocument, 2001). This means that the
ability of an institution, and of individuals withithat institution, to evaluate performance
forms the core of all quality assurance procedures.

Evaluation activities have to be designed in a which will take account of the need to
assure minimum standards as well as of the neadkiwowledge that teaching and course
design are often highly individualized activitiespgndent on diverse disciplinary and local
contexts as well as on characteristics inherelgdinrers/course designers themselves. The
University therefore recognizes that evaluationgachich take the form of ‘one size fits all’
surveys are unlikely to be able to probe the dityers course design/approaches to teaching
in use within the institution. Although some quess designed to ensure that minimum
standards are met will need to be answered onudarelgasis, evaluation is best conceived as
a process of (1) lecturers identifying salient aspef their teaching or course design along



with the beliefs and theories which underpin thendgsigning and asking questions which
will allow them to observe the impact of teachimgl @ourse design and the validity of the
assumptions about learning which underpin themgf$cting on the implications of what
they have learned from analysis of the data foh Ippactice and its underpinning theory.

Although the elicitation of students’ perceptiorigeaching and course design will probably
comprise the primary evaluation mechanism, it isantant to balance the opinions of
students with those of peers (including externaheixers) and those of the course designers
or individual teachers. The University thereforakas a distinction betweelata which, in

this case, is defined as the perceptions of ongppetive and aavaluation in which

different perspectives are balanced against edudr ot order to arrive at a more complete
understanding of the teaching or course being avedl

Evaluation can be accomplished using a varietyofgdures including survey
guestionnaires, focus group interviews and otheermdormal methods of collecting data.
Ideally, evaluations need to be captured in thenfof a written report which identifies
problems which need to be addressed and strendpilsh weed to be built upon and which
makes a plan for achieving these. These writtparte could be included in teaching
portfolios or, in the case of course evaluationsila be stored in a box file with other
documentation related to the course for use innfarage reviews.

Eliciting the opinions and perceptions of othersassarily takes of their time. This means
that it is important to feed back information andights gained from evaluation to the people
who have been consulted. This is especially the frasstudents who might otherwise not be
motivated to complete questionnaires or take panther forms of evaluation.

For evaluation to be conducted in a thoughtful agorous manner, it is necessary to provide
support for the design of evaluations and evaluaatistruments and for their analysis. In
addition, staff need to be supported in addressinglems and issues arising from
evaluation. The University undertakes to provide gupport by means of the services of the
Academic Development Centre.

In order to ensure that the University is able tmitor and review the overall quality of its
teaching and courses, departments are requiregbtotron the implementation and outcome
of this policy during the regular academic reviefislepartments which are held every 3to 5
years.

3.1.1 Review of Courses

Course/module design and delivery is a relativetyarpublic activity often shared by two or
more people. The evaluation of courses is therefokeowledged as having an
accountability function, and is therefore open bl scrutiny. Course/module evaluation,
moreover, needs to form part of more wide scaléuati@n and audit procedures intended to
assure quality at higher levels. Course/moduleuatain needs to be both formative and
summative. Formative evaluation, which takes plalie the course is still being offered or
teaching is still taking place, allows problems @&silies to be addressed while there is still
time for students to benefit from improvementsum@ative evaluation is aimed at gaining
an overall picture of the course or teaching dfterevent so that decisions can be made for
the future. Course/module evaluation will normdieydesigned and implemented by course
co-ordinators in collaboration with lecturers ofifgy the modules which make up those
courses.



Heads of Departments (or delegated individual or committee) areresponsiblefor:

Developing an evaluation strategy which, as a mimmensures that courses are
evaluated as a whole once every three years asmasnoéensuring quality. (Delegated
individuals or committees have to provide details\aluation plans to HoDs and inform
them when any additional evaluations are conducted)

Ensuring that courses or modules which have undergevelopment or in which
problems have been identified are evaluated oe@drio’ basis.

Ensuring that insights arising from evaluation acted upon to enhance and assure
quality in course design.

Ensuring that insights from evaluation and theaadiwhich will result from them are
communicated to students and other stakeholders.

Ensuring that evaluations are written up in a wancW will allow them to feed into
academic reviews and institutional audits.

Individual lecturersareresponsiblefor:

Evaluating the modules or parts of courses that thach when this forms part of the
course evaluation strategy.

Responding to insights from evaluation.

Making results from evaluation of modules or coaraeailable to course coordinators
and HoDs when requested.

Informing students of the insights from evaluataomd the actions which will result from
them.

Heads of Departments can:

Request course evaluations which are additiontildse identified in the evaluation
strategy to be conducted where deemed necessary.

Ask to see evaluation repodscompanied by raw data where deemed necessary.

The Academic Development Centreisresponsible for providing support for:

Designing evaluations.
Collecting evaluation data.
Analysing the data from the evaluations.

Providing written reports on those evaluations.



3.1.2 Evaluation of Teaching

The University understands the evaluation of teaghd be aimed primarily at individual
professional development which then contributeh¢oassurance and enhancement of
quality. Individuals are required to evaluate theaching in an on-going manner and to
provide evidence of having done so to Heads of Reyamnts in the form of an evaluation
report or a teaching portfolio which describes daduments evaluation processes and which
details plans to address weaknesses and buildengsts.

Evaluation of their teaching enables lecturerslemtify areas for improvement and also
strengths which can be built upon. Regular evadmatif teaching also assists lecturers to
make realistic claims about the quality of theadieing when applying for confirmation in a
post or promotio.

Individual lecturersareresponsiblefor:

= Designing evaluations which will allow them to tds¢ validity of their assumptions
about teaching and their practice as teachersocomi@uous basis.

= Making plans and taking action to address any proldreas identified in their teaching
and to build on teaching strengths.

= Providing evidence of the quality of their teachtogHeads of Departments in the form
of an evaluation report or a teaching portfolio whequired to do so.

Heads of Departments can:

= Require an individual lecturer to evaluate histeaching of a particular course or
module as deemed necessary.

= Ask for a discussion of the evaluation or requestaaluation report.
The Academic Development Centreisresponsible for providing support for:

= Designing evaluations.

= Collecting evaluation data.

= Analysing the data from the evaluations.

» Providing written reports on those evaluations.

3.2. Review procedure

The Teaching and Learning Committee shall revieavablicy every 3 years, by June of the
relevant year. Any proposed revisions would nedaetgonsidered by faculties before
approval by Senate and Council. As and when thieyp revised, the latest version will be
distributed by the Secretariat to all Heads of Depants who shall be responsible for
communicating the changes to staff in their depantsi The Committee Secretariat will
also ensure that the web version remains updated.



Appendix 2

The classroom critical incident questionnaire

Please take about five minutes to respond to tkstmns below. Don’t put your name on the
form - your responses are anonymous. On xxx (a@icediate) | will be sharing the responses
with you. Thanks for taking the time to do this. &8flyou write will help me make the class
more responsive to your concerns.

1. At what moment in the class this week did you feekt engaged with what was
happening?

2. At what moment in the class this week did you feekt distanced from what was
happening?

3. What action that anyone (student or lecturer) toake class this week did you find most
affirming or helpful?

4. What action that anyone (student or lecturer) tioakhe class this week did you find most
puzzling, confusing or hurtful?

5. What about the class surprised you the most?



